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Abstract:
Avrticle Information: This study investigates the influence of an Arabic literacy program and
learning motivation on students' Arabic learning outcomes at SMP IT Al
Received April 15, 2025 Amin Padang. The persistent issue of low Arabic achievement highlights
Revised May 3, 2025 the urgency of exploring strategies integrating language literacy with
Accepted May 4, 2025 motivational factors. Prior research has often examined these variables
Published June 1, 2025 in isolation; however, studies that analyze their combined impact,

particularly within Arabic language education, are still limited. This

Keywords: Arabic Literacy research addresses that gap by assessing how both variables jointly

Program, Learning Motivation, affect student performance. Employing a quantitative correlational

Learning Outcomes approach, the study was conducted on 30 students selected through
stratified random sampling. Data were gathered using a validated Likert-
scale questionnaire to evaluate students' perceptions of the literacy
program and their motivation, while academic records were used to
assess Arabic learning outcomes. Data analysis included tests of validity
and reliability, normality checks, and Pearson correlation analysis.
Findings reveal a significant correlation between the literacy program,
learning motivation, and student outcomes, with a coefficient of
determination of 75.2%. The results suggest integrating literacy
initiatives and motivational support can significantly improve Arabic
learning. This study offers valuable insights for developing more
effective Arabic language teaching strategies at the secondary education
level.
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Introduction

Arabic is one of the international languages that holds a significant position in both
religious and academic contexts, especially for students in Islamic-based schools such as SMP
IT Al Amin Padang. In this era of globalization and digitalization, mastering foreign languages,
including Arabic, is an added value and a pressing necessity (Khairanis & Aldi, 2025).
However, Arabic learning outcomes in many educational institutions remain suboptimal. This
may be attributed to various factors, including teaching methods, student motivation, and
support programs such as Arabic literacy initiatives (Zafirah et al., 2025). The Arabic literacy
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program, which aims to cultivate habits of reading, writing, and understanding Arabic texts, is
believed to enhance students’ comprehension and language proficiency (Khairanis et al., 2023;
Huda et al., 2024). Moreover, strong learning motivation also plays a crucial role in academic
success (Bidari & Safitri, 2025). Therefore, it is essential to examine how these two factors—
literacy programs and motivation—jointly influence Arabic learning outcomes, particularly
within the context of integrated Islamic education (Agrasadya et al., 2024).

Various studies have shown that literacy is crucial in enhancing language skills,
including in Arabic language learning. A well-designed Arabic literacy program can help
students understand language structures, expand their vocabulary, and improve their ability to
read and write Arabic texts (Hijriyah et al., 2024). In addition, learning motivation is also
considered an essential internal factor that significantly influences students' success in the
learning process. High levels of motivation encourage students to be more active, consistent,
and diligent in participating in lessons and completing academic tasks (Yundayani & Alghadari,
2025). Arabic learning outcomes are influenced by various factors, including learning
approaches, the learning environment, and students' psychological conditions, such as interest
and motivation (Riyadi & Rozaanah, 2025). While literacy and motivation have been studied
separately, few studies have explored their interrelationship within an integrated framework
concerning Arabic learning outcomes (Aldi & Khairanis, 2024). Therefore, it is important to
re-examine the roles of these two variables in a more holistic context to provide a
comprehensive and applicable understanding of the educational field (Ghiasvand & Seyri,
2025).

The gap in the literature reveals that there is still a lack of studies that integrate Arabic
literacy programs and learning motivation within a comprehensive analytical framework.
Previous research tends to focus on one variable at a time or is conducted in general education
settings rather than in integrated Islamic schools with distinct learning approaches and student
characteristics (Anggraeni et al., 2025). Moreover, limited research has been conducted in
Padang City, particularly at the Integrated Islamic Junior High Schools level, highlighting the
importance of addressing this local context (Lahmi et al., 2025). This study addresses the need
for more specific and contextualized empirical data by examining how these factors affect
Arabic learning outcomes. As such, the research is expected to offer theoretical contributions
and practical insights for designing more effective learning strategies in Islamic educational
institutions.

The rationale for this research lies in the urgent need to improve the quality of Arabic
language education in integrated Islamic schools, such as SMP IT Al Amin Padang. Mastery of
Arabic in faith-based schools is essential as an academic skill and a means for a deeper
understanding of religious teachings (Solahudeen et al., 2025). Therefore, key priorities are
strengthening literacy programs and fostering learning motivation (Deslippe et al., 2025). From
a scientific perspective, this study contributes to a deeper understanding of the relationship
between internal factors (motivation) and external factors (literacy programs) influencing
learning achievement. Additionally, the findings of this research can serve as a foundation for
formulating educational policies at the school level, particularly in designing relevant literacy
programs and strategies to enhance student motivation. On a practical level, this research is
expected to serve as a reference for teachers, school principals, and Islamic education
policymakers in improving the overall quality of Arabic language learning.

The novelty of this study lies in integrating two critical variables—Arabic literacy
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programs and learning motivation—which are examined simultaneously about students' Arabic
learning outcomes. Although literacy and motivation have been explored separately in prior
studies, this research fills a gap by integrating both variables within the context of integrated
Islamic education. Moreover, the study focuses on the specific local context of SMP IT Al
Amin Padang, which features unique characteristics and learning approaches compared to
mainstream schools, thereby contributing significantly to the development of Arabic learning
strategies in Islamic educational settings. Using a quantitative correlational approach, this study
investigates the extent to which these two factors comprehensively influence learning
outcomes. Thus, the research is expected to provide new insights into Arabic language
instruction and serve as a valuable reference for formulating more relevant and practical
policies to improve Arabic language education in integrated Islamic schools.

Method

Despite the implementation of a literacy program and various efforts to enhance learning
motivation at SMP IT Al Amin Padang, students' Arabic language learning outcomes remain
inconsistent. This situation underscores the importance of exploring factors influencing
students' academic performance, particularly in Arabic. To address this issue, the study adopts
a gquantitative approach using a correlational research design to examine the relationship and
impact of the literacy program and learning motivation on students' academic outcomes
(Gamage, 2025). Data were gathered through questionnaires and academic records, allowing
for a structured and measurable analysis. This methodological choice objectively examines the
links between variables (Qomusuddin & Romlah, 2022).

The data sources in this study were eighth-grade students at SMP IT Al Amin Padang,
totaling 60 individuals, divided into three classes (A, B, and C), with 20 students in each. A
sample of 30 students was selected using a stratified random sampling technique. This method
ensured that each class was adequately represented in the study. In stratified random sampling,
the population is divided into three strata based on class (A, B, and C), and 10 students were
randomly selected from each stratum (Nguyen et al., 2021). Data were collected using a closed-
ended questionnaire based on the Likert scale to measure students' perceptions of the Arabic
literacy program and learning motivation, along with academic records to assess their Arabic
learning outcomes (Daruhadi & Sopiati, 2024). The research instruments were validated to
ensure their relevance and reliability in measuring the intended variables.

Statistical analysis techniques were selected and tailored to the objectives of the study.
These included a validity test, reliability test, normality test, correlation coefficient analysis,
and coefficient of determination analysis (Susanto et al., 2024). The validity test ensured that
the research instruments accurately measured the variables, while the reliability test assessed
the internal consistency of the instruments (Arbeni et al., 2025). The normality test was used to
verify whether the data were normally distributed (Ahadi & Zain, 2023). Correlation coefficient
analysis examined the relationships between variables (Jiang et al., 2024). Finally, the
coefficient of determination analysis measured how much the independent variables influenced
the dependent variable (Yanti & Akhri, 2021).

Results and Discussion
Result
Data for this study were collected through a questionnaire distributed to 30 students.
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Each item in the questionnaire was tested for validity to determine whether it was relevant and
capable of measuring the intended variables. The significance test was conducted by comparing
the calculated r-value with the critical value from the r-table to assess the feasibility of each
item. The evaluation was performed at a 0.05 significance level to ensure the validity of each
item in the research instrument (Akbar et al., 2023).

The results of this study were obtained through direct data collection conducted by the
researchers at SMP IT Al Amin Padang using a closed-ended questionnaire based on a Likert
scale. Each student received an individual questionnaire sheet to complete in the classroom,
with assistance provided by the researcher. In addition, the researchers documented the data
collection process by taking photographs during the distribution and completion of the
questionnaires. This documentation was intended to enhance the credibility of the research
field's implementation.

Picture 1. Questionnaire filling activity by students in class

STy

After collecting data from 30 students through the completed questionnaires, the next
step is to analyse the instrument quality used. The analysis begins with a validity test to assess
how each questionnaire item measures the intended variable. Subsequently, reliability testing,
normality checks, and correlation analysis are conducted to examine the relationships between
variables statistically.

Validity Test
Table 1. Validity Test

Total Item Correlation Coefficient

Arabic Learning Arabic Description
Literacy Motivation Language
Program (X1) (X2) Leaming
Outcomes
(Y)
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Pearson Correlation 784 172 .850
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 2 Pearson Correlation .789 .810 .870
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 3 Pearson Correlation .740 791 .805
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 4 Pearson Correlation 775 756 .819
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 5 Pearson Correlation 726 793 .850
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 6 Pearson Correlation 714 821 .830
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 7 Pearson Correlation 778 734 821
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 8 Pearson Correlation .813 .822 .807
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 9 Pearson Correlation 727 818 .895
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 10  Pearson Correlation 788 724 .831
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 11  Pearson Correlation 776 792 .855
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Soal 12 Pearson Correlation 741 .848 .839
Sig. (2-tailed) .000 ,000 ,000 Valid
N 30 30 30

Based on the table above, the validity test results for the three variables—namely, the
Arabic literacy program (X1), learning motivation (X2), and Arabic learning outcomes (Y)—
indicate that all statement items in the instrument are valid. This is evidenced by the calculated
r-values exceeding the critical r-value, where the r-table value for N = 30 at a 5% significance
level (0.05) is 0.361. Thus, all items in the questionnaire are considered suitable for use, as they
effectively measure the intended variables.

Reliability Test

Table 2. Reliability Test

Variable

CronbachAlpha

Description

ARKHAS: Journal of Arabic Language Teaching, VVol. 5 No. 1 (2025) : 73-84
Available online at https://jurnalpasca.uinkhas.ac.id/index.php/ARKHAS/


https://jurnalpasca.uinkhas.ac.id/index.php/ARKHAS/
https://jurnalpasca.uinkhas.ac.id/index.php/ARKHAS/

Arabic Literacy Program (X1) 0.889 Reliable

Learning Motivation (X2) 0.874 Reliable
Arabic Language Learning Outcomes 0.901 Reliable
(Y)

Based on the table above, the reliability test results show that all variables have a
Cronbach Alpha value > 0.60, which means that this research instrument has sufficient internal
consistency (Rositaetal., 2021). Thus, the questionnaire used is considered reliable and feasible
to use to measure the Arabic literacy program, learning motivation, and students' Arabic
learning outcomes.

Normality Test
Table 3. Normality Test
One-Sample Kolmogorov-Smirnov Test

Unstandardized Residual

Eormal Parametersa,P Mean .300000000
Std. 8.74629
Deviation
Most Extreme Absolute 12
Differences
Positive 081
Negative -.112
Test Statistic 112
Asymp. Sig. (2-tailed) .168¢.d

Based on the results of the normality test, the significance value is 0.168. Because the
significance value (Asymp. Sig.) of 0.168> 0.05, it can be concluded that the residual data is
normally distributed (Isnaini et al., 2025).

Correlation Coefficient Analysis

Tabel 4. Correlation Coefficient Analysis Results X1 and X2 Against Y
Correlations

Arabic Literacy Program (X1) Learning Arabic Language
Learning

Motivation Outcomes (Y)
(X2)
Arabic Literacy Pearson 1 788 796™*
Program (X1) Correlation
Sig. (2-tailed) 002 002
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N 30 30 30
Learning Motivation Pearson 788" 1 908™*
(X2) Correlation )

Sig. (2-tailed) 002 .000

N 30 30 30
Arabic Language Pearson 796** 908 1
Learning Outcomes Correlation
(Y)

Sig. (2-tailed) 002 .000

N 30 30 30

From the table above, it is evident that the Sig. (2-tailed) value between the Arabic
Literacy Program (X1) and Arabic Language Learning Outcomes (Y) is 0.002, which is less
than 0.05. This indicates a significant correlation between the literacy program variable and
learning outcomes. Furthermore, the relationship between Learning Motivation (X2) and
Arabic Language Learning Outcomes (Y) shows a Sig. (2-tailed) value of 0.000, also less than
0.05, indicating a significant correlation between learning motivation and students’ learning
outcomes (Edelmann et al., 2021).

In addition, the Pearson correlation coefficient between the Arabic Literacy Program
and Learning Outcomes is 0.796, indicating a strong and positive relationship. The correlation
between Learning Motivation and Learning Outcomes is 0.908, reflecting a powerful and
positive relationship. This suggests that better implementation of the literacy program and
higher student motivation will likely lead to improved Arabic language learning outcomes.
Coefficient of Determination Analysis

Tabel 5. Coefficient of Determination Analysis Results

Model Summary

Model R R Square Adjusted R Std. Error of
Square the
Estimate
1 8732 760 752 2915

a. Predictors: (Constant), Program Literasi Bahasa Arab, Motivasi Belajar

Based on the table above, the results of the coefficient of determination analysis show
an adjusted R square value (coefficient of determination) of 0.752, indicating that the Arabic
Language Literacy Program (X1) and Learning Motivation (X2) account for 75.2% of the
variance in Arabic Language Learning Outcomes (). The remaining 24.8% is influenced by
other factors not included in this research model. The coefficient of determination suggests that
the influence of the two independent variables on learning outcomes is relatively strong. In
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other words, the more effectively the Arabic Language Literacy Program is implemented and

the higher the students’ motivation to learn, the better the Arabic learning outcomes achieved
by students at SMP IT Al Amin Padang.

Discussion
The Effect of the Arabic Literacy Program on Learning Outcomes

The results indicate that the Arabic literacy program significantly impacts students’
learning outcomes. The correlation value between the Arabic literacy program variable (X1)
and learning outcomes () is 0.796, with a significance level of 0.002, less than 0.05, indicating
a strong and positive relationship. This means that the better the literacy program
implementation, the higher the students’ academic achievement. The Arabic literacy referred
to in this study includes activities such as reading Arabic texts, understanding their meaning,
and writing exercises (Ilmiani et al., 2022). These activities expand vocabulary and enhance
students’ practical understanding of language structures. With improved reading and
comprehension skills, students become more confident in solving problems and understanding
the lessons delivered by their teachers.

The Effect of Learning Motivation on Learning Outcomes

Learning motivation also demonstrates a robust correlation with students’ academic
performance. This is evidenced by a correlation value of 0.908, with a significance level of
0.000 below 0.05. This finding confirms that intrinsic motivation—such as the drive for
achievement, curiosity, and an awareness of the importance of the Arabic language—plays a
critical role in learning success. Highly motivated students tend to be more active in class,
complete their assignments on time, and show greater enthusiasm during lessons (Chans &
Portuguez Castro, 2021). Moreover, motivation also fosters students’ discipline and sense of
responsibility. Therefore, motivation is not merely a supporting factor but a key determinant of
academic achievement (Fahmi et al., 2025).

The Combined Effect of the Arabic Literacy Program and Learning Motivation on
Learning Outcomes

When both independent variables—the Arabic literacy program and learning
motivation—are considered together, the coefficient of determination analysis reveals that they
account for 75.2% of students’ Arabic learning outcomes. This means that the effectiveness of
literacy initiatives and learning motivation can explain nearly three-quarters of academic
achievement. These results show that interventions addressing cognitive aspects through
literacy and affective aspects through motivation represent a highly effective strategy for
improving learning outcomes. Other external factors, such as the learning environment,
teaching methods, family support, and others, influence the remaining 24.8%.

These findings indicate that improving Arabic learning outcomes requires a
comprehensive approach incorporating literacy development and motivational support
(Rohmat, 2025). This is because Arabic, as a foreign language, demands ongoing mastery,
which can only be achieved through consistent reading practice and sustained motivation.
Students who are motivated and familiar with Arabic texts can more easily grasp the material
content. This finding implies the importance of designing Arabic instruction beyond
memorization, incorporating long-term literacy strategies. This conclusion is consistent with
the findings of Annisa et al. (2025), which demonstrated that language literacy significantly
affects students’ text comprehension (Annisa et al., 2025). However, unlike that study, the
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present research highlights the synergistic role of literacy and motivation as a dual approach to
enhancing learning outcomes.

Based on these findings, it is recommended that schools—particularly SMP IT Al Amin
Padang—integrate Arabic literacy programs into their instructional practices systematically and
consistently. Teachers should receive training to develop engaging and contextually relevant
literacy materials. At the same time, lessons should be designed to foster student motivation
through interactive learning, the use of appropriate media, and constructive feedback.
Conceptually, this research opens avenues for future studies to explore other contributing
factors, such as learning styles, the role of teachers, or the effectiveness of project-based
learning models. From a policy perspective, schools could adopt integrated thematic learning
policies that combine literacy and motivation into a unified learning process, promoting
sustainable improvements in students’ Arabic language proficiency.

Conclusion

This research found that both the Arabic literacy program (X1) and learning motivation
(X2) significantly influence students' Arabic learning outcomes (). The validity and reliability
test results indicate that the instruments used in this study meet the necessary criteria to measure
the variables effectively. In addition, the normality test confirms that the data are typically
distributed, further supporting the credibility of the research findings. Overall, the results of this
study demonstrate that better implementation of the Arabic literacy program and higher levels
of student motivation lead to improved Arabic learning outcomes.

This research's contribution lies in its integration of two variables that affect Arabic
learning outcomes: language literacy and learning motivation. Conceptually, this study
enhances our understanding of how these two factors interact to improve students' language
proficiency. Methodologically, it employs an in-depth quantitative approach to explore the
relationship between these variables, offering a meaningful contribution to developing Arabic
language learning models. Theoretically, the study provides new insights into the relationship
between literacy and motivation in language education.

Although this study provides valuable insights, some limitations should be
acknowledged. One such limitation is the small sample size of only 30 students, which may not
sufficiently represent broader school populations. This study focused solely on two factors
influencing Arabic learning outcomes, while other aspects may also play a significant role.
Therefore, future research is encouraged to include larger sample sizes and consider additional
factors that may affect student achievement, such as the learning environment, parental support,
and technology integration in education.
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